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Mentimeter

Please log in to the Mentimeter code 1763 4258 and respond to the
given task:

* Write a key word that defines a quality of people or their action that
leads to a good relationship with others.

Name three qualities of a good communicator.



https://www.menti.com/altkcyyji5fg

My first step

First, | wondered: 4

What qualities do good
communicators have?

How do | develop these qualities in
children?

- What do people do to create lasting,
authentic relationships with others?




My second step (ﬂ

| studied the curriculum of the partner countries.

| was impressed by the Finnish curriculum, e.g.

a) to take care of oneself and others

b) to strive for the well-being of the environment




My second step (cont.) Qﬁ

* Romanian language and literature curriculum — grades 5™-8th

* oral communication competence - specific competences targeted
annually by addressing e.g. relationships in communication:

. speaker, listener, observer/evaluator; language acts, nonverbal and
paraverbal elements in communication, active listening strategies,

verbal interactions, expression of emotions, etc.




My second step (cont.)

* oral communication competence - observable student behaviors that can be
measured, in a progression - performance standards for three levels

CS Student's behavior Behavioral Low/ Minimal Average High
indicator

1.1. The student listens to Reproduce the | Reproduces Reproduces partially | Reproduces in
an oral message or listened/read partially (cca 50%) | (cca 75%) the own words the full
reads a fragment of text | message in the message message listened to, | message listened
and reproduces in own words listened to in their | omits details but to, without omitting
their own words, keeping the own words, but keeps big ideas. the details and
changing the text/oral ideas. sometimes Uses quotes. keeping all big the
message, but keeping modifies the ideas, ideas. Does not
the ideas. omits details, uses use quotes.

guotes.




The COMPASS skills development and assessment model
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Application of COMPASS model

The innovative aspect of this model:

Student involvement in describing the targeted
competence:What is a good communicator like? What is
oral communication?

Students understand the competence better - become
responsible for their own competence development and
(self)evaluation of competence




@

* How would you describe with your students
- the generic competence Interacting with and
relating to others?
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My third step - teaching/ learning strategy

Students engaged In reflective process:

What come to mind when you hear oral communication?
What do we communicate?

How do we communicate?

Why do we need this communication?




Students offered diverse answers and |
grouped them into keywords

O 4.4!!"
e | B ..t-h‘._-

What do we communicate?
Keywords: emotions,
Information, interests,
passions, fears, problems.

What comes to mind when you hear

oral communication?

Keywords: communication partners,
messages exchanged between
partners (emotions, information,
problems), communication attitudes
(respect, curiosity, politeness),
forms of communication (debates
etc).




Students offered diverse answers and | grouped
them into keywords

How do we communicate?
Keywords: through words,
gestures, mimics, tone of
voice, politely, respectfully,
friendly, seriously, with Why are we communicating?
curiosity, through various  Keywords: to relate (friendship, solve
forms: opinions, debates, tasks together, manage conflicts, express
presentations thoughts, emotions, manage stress)




Students’ definition of communication and relationship competence:
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Diagnostic **

This involves people (speakers/ listeners)
who talk, I.e., interact (share thoughts,
iInformation, ideas, gestures, mimics, tone
of voice, passions, interests) to solve
problems, find solutions, get information,
learn, make friends, ask for help.

Having described and defined
competence, we started developing it.




Increasingly refined
understanding of competence

Initial assessment

i self-assessment with reference to the
profile defined above

.? s The questionnaire:
3 - concrete aspects of oral
communication;
2Ry - the use of nonverbal and paraverbal
& elements;
(&, 4% )i - attitudes in communication;

. - the importance of personal
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Setting goals, learning activities and formative assessment

Objectives of the first unit on oral communication based on the
results of the initial evaluation:

* |dentify the elements that form the communication context: the
communication situation, participants in the communication,
. Information shared by the interlocutors, where the statement
appears within a sequence;

* Practice communication by adjusting speech to the context




Teaching-learning activities and formative assessment

* Unit title: Home, family, among books

Evocation

Students communicate in pairs about situations where they feel at
ease when communicating with someone and situations where they
are not comfortable.

Students select situations where communication IS or IS not
comfortable for them




Realization of meaning

1. Students are asked to analyze the components of the communication
context, answering questions: Who are the people participating in the
dialogue?; Where does the dialogue take place?; what purpose, what
Intentions?

2. Students are Iinvited to explain how they would change the way they
communicate if they talked to a teacher and not to their mother

How would Mary's behavior change if she discovered the spider during
class and not at home?

3. The teacher together with the students identifies the elements we take
Into account when communicating = the context of communication and how
these elements influence the way we communicate = the adequacy to the
context.



Realization of meaning

* 4. Role-playing game: students are grouped in pairs and randomly
distributed the script to act out

. * For example, Pair 1: One of you is the child and the other 1s the parent.

The child wants to convince the parent to buy him a dog, a cat, a hamster or

another pet. The parent will ask the child for arguments for his choice and
the promise that he will take care of the pet. The child should be respectful.
The parent must show empathy and show that they weigh the advantages
and disadvantages of having a pet.




Realization of meaning and Reflection

° 5. Formative assessment Students perform in front of the class, and their peers St
and the teacher evaluate them based on the criteria in the assessment sheet: s

Perechea _ 3 _formata din elevii

Crlten“i de e_waluaro Foarte bine Bine Suficient
Participantii au folosit o adresare potrivitd cu statutul si cu relatia dintre interdocutori 4 d
Participantii s-au adaptat la conditiile dificile de comunicare, atunci cand a fost cazul, \/

folosind mijloace nonverbale si paraverbale adecvate.
. Participantii au respectat tema discutiei $i au folosit cunostinte comune in legatura cu

tema.

The participants used an address appropriate to the status and the
relationship between the interlocutors.

Participants adapted to difficult communication conditions using
appropriate nonverbal and paraverbal means.

The participants respected the topic of the discussion and used
known information on the topic.




Reflection

Students answer the question: What do you find most difficult in oral

. Interactions?
* to adapt to the status and expectations of the interlocutor,
* deal with pauses / communication difficulties;

* understand communication intentions.
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he benefits of COMPASS

* competence translated into observable student behaviors

* assessment standards developed

* language adapted to the students’ age and understanding their
perspective, their interests and their world.

The students

* get to know themselves better and take charge of their own competence
development

* Setting own goals: tailored learning, which the students were able to keep up




Benefits of COMPASS for Students

Making connections with other disciplines.
Self-knowledge and inter-knowledge through psychological tests that show

e -

Involvement in your own formation, creating a worldview and life.

Reading is the art of entering the world of books to know things, people and worlds to change
yourself as/in man.

Definition given to reading by the sixth grade student David.




