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Background

The research is the part of the ‘Erasmus+’ programme’s small-
scale adult education project ‘EcoSocialAgency’, implemented
by KSL Study Centre (Finland), a lifelong Learning Center

Simenntun (Iceland) and Modern Didactics Centre (Lithuania).

The research is exploratory, in preparation for a future major
research and programme development project.
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e Eco-social education is relatively new term and
. implies to education as Bildung and aims to
M et h O d O I O g 1C al ap p FoacC h transformation both in communities and
individuals through critical thinking, reflection,
dialogue, and emancipatory learning.
* Key competences of eco-social education are
systemic worldview, taking responsibility,
moderateness in all needs, interdependency of
both humans and nature and orientation
towards future.

Social pedagogy is an umbrella
concept and a general theoretical
framework of education including
formal, non-formal and informal
education (1).

The modern conception of social
pedagogy is essentially introduced
as an educational contribution to
people’s well-being in a welfare
policy system (2).

As an academic discipline, social
pedagogy constitutes a framework
of social intentions, perspectives,
and interventions for professional
activities in different fields of
welfare and education.

Eco-social
education

A theory of social planetary pedagogy
(3) advocates for deep holistic
understanding of interrelationships
between individual, society and the
whole living world, as well as a need
to promote a socio-ecological
worldview among various groups of
learners and diverse learning settings,
including adults’ non-formal
education.

Planetary
social

pedagogy

Social
pedagogy



Relevance in a global context

Both ecological and social factors in Europe and in the world are
raising concerns as vitality of ecosystems are in danger due to
global warming and over consumption of natural resources.

Climate change and societal changes and insecurities are
globally shared concerns and therefore sharing thoughts of the
role of education as a part of this change in an international
project is crucial. War in Ukraine and political shifts are also
raising concerns about fair distribution of welfare and
Interpersonal solidarity.



Relevance Iin terms of education

Wicked problems of our time need equally versatile solutions that
can be found in transformational thinking, learning and acting.

This kind of transformative education needs to be ecologically

and socially aware and support agency, participation and well-
being of both individuals and communities.



Relevance Iin terms of outcomes

There has been a lot of discussion on eco-social sustainability and
education in all participating countries. Yet there Is a limited
number of examples what it means in practice.

To support our educators and learners in their eco-social agency,
the participating organisations need to gather more information and
share and compare it with each other.



Research methods

Questionnaire

for adult
educators

FI, IS, LT

41 answer
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Questionnaire for adult educators

Phase 1 Phase 3 Own
Introduction to learning and
project & eco-social pedagogical
education practice
.
Phase 2 Awareness - Phase 4
and role of Transformational
education learning and

methods
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l ' . l . . '
Awareness and role of | Own learning and Transformational learning

| education pedagogical practice and methods

| FI: More often used: group
discussion, dialogue, co-operative
learning and critical pedagogy.

LT: More often used: action-based,
experiential methods, creativity &
arts alongside with group
discussion and co-operative
learning.

IS: More often used: group
discussions, critical thinking,
collaborative learning and
dialogue.

FI: There is a definite interest
towards sustainability and eco-
social matters and supporting
others in them.

LT: There is definite interest
(answers varied between = towards eco-social matters,
very important and | though slightly less interest
important). towards supporting others in
them.

IS: There is less interest towards
own learning and adaptation
towards eco-social teaching.

e All: The awareness and
learning about eco-social
issues is important and
they should be targeted
in adult education
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Conclusions of the Questionnaire

The idea of eco-social agency is relevant for adult educators.

Adult educators use different active methods to address ISssues
related to eco-social agency.

Adult educators in Fl feel ready to support adult learners on this
topic, while adult educators from LT and IS need some support
themselves.



Focus group interviews with adult learners

Phase 3 |
Phase 1 Sense of '
Introductions responsibility '
Phase 2 Relation Phase 4
to bigger issues: Impact

wicked problems,
planetary, eco-
social, future
orientation
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Climate change.

Lack of sense of
community & polarization.
Crisis/ deficit of democracy.
Wars/ absence of peace.
Increase in inequality.

Loss of biodiversity.
Sustainability deficit
(including financial and
social sustainability).

1S

e Garbage, lack of recycling.

* Instability in the world.

* Egoism and poor
communications.

 Huge developments in the
last decades -
consumption
has multiplied.

e Lack of sense of

community and
togetherness.

Alienation.
Not learning the right
things.

Balance.

Lack of conscious awareness

& action.
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Worry.
Fair.
Some hope that things will
turn better/ there will be a
better future.

Future isn’t as predictable as
it was and therefore awakens
uncertainty.

Worry pushes forward to
action.

Hopelessness (but still there
is hope).

Worries about the future
in terms of warfare,
diseases, environmental
issues...

... but the younger
generation will most likely
do something.

Discovery.

Joy.

Concern.

Start from oneself.



Everyone.

Especially those who have
(and want to have) power,
such as politicians,
wealthy.

Individuals according to
their capabilities.
Everyone living in
democratic states (who
have the possibility to
have an impact).

Not just individuals but
communities as well.

Results of Focus group interviews. Sense of r

Big nations should guide the

way. Informed people must offer

their help.
The younger generation is the

most important, how they react

and respond.
Private companies
Heads of states

Ourselves.
Ourselves and systemic
regulations.

Systemic regulations.
Big companies.

Act on community
level.

Provide personal
example.




Fl

 Was seen and
experienced through
and in the NGO.

* By combining forces
and doing together.

* International co-
operation.

* Lack of financial or
human resources
weakens the impact.

a  We want to see success in what

1S

One can start from personal

example.

* One can make a decision.

e Stop & think.

* To attach & belong to a
community.

* To protest.

e To resist to pressure to

consume.

 We can influence more both at
the workplace and in the close
community.

* We need to prioritize,
organizations need to be more
visible and success must be more
visible.

we do/give our money to and all
results must be more visible.

* We can reduce our consumption.
Try to improve social and financial
equity.



1)
2)

3)

4)

Enough information, but:
It depends on the individual,
There is too much of it, it’s
scattered, and it’d need to be
in digestible form,
It would need to be specific to
the needs of the organization,
otherwise there is no interest/
time/ resources,
There is a lack in willingness to
act according to it.

IS

From personal lived
experience.

* From partnership projects.

*  From mass media.

* Non-formal movements.

From own children.

No offer of courses on the |
topic
Adult learners have some
knowledge from previous
studies.




Results of Focus group intervie
to be learned

FI N

 How to strengthen the  There isinterest in To learn about how to apply
sense of community. ‘ learning more, know more knowledge.

e To learn and act together. about all aspects. The * To discover new action-

* Information about the smaller things. based things.
things that are already K Get to know people with  To learn how to “clean”
getting better. similar interests, create head.

* To help others more. groups. e To learn how to be “anti-

social”.
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Conclusions of Focus group interviews

Adult learners:
* Associate the eco-social theme with a number of different ISSues.

Perceive 'eco’ and 'social' as more unified than separate
concepts.

Recognise role of personal responsibility.

Understand the limited impact / power of influence on the overall
scale.

See opportunities to be active agents at personal, organisational
and community levels.

 \Want to learn more and take action.
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