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Other concepts?



Various frameworks for competences

• To define what are the required 
skills, various models have been 
developed by different organisations 
like EU, OECD, Unesco, Cisco.

• However, the models share many 
common features.

• According to most models, the 
competences/skills of interest are
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Transversal (not directly linked to a specific field
but relevant across many fields. Sometimes also
called cross-curricular.)

Multidimensional (include knowledge, skills and 
attitudes)

Associated with higher order skills and behaviours 
that represent the ability to cope with complex 
problems and unpredictable situations.

Voogt, J., & Roblin, N. P. (2012). A comparative analysis of international frameworks for 21st century competences: Implications for national curriculum
policies. Journal of Curriculum Studies, 44 (3), 299-321.



COMPASS
Competence areas
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Thinking and learning to learn

Managing and taking care of
oneself

Interacting with and relating to 
others

Living in and contributing to the 
wider society and the world

Living with technology



COMPASS model

• COMPASS model describes the assessment 
process (=continuous assessment) where 
different forms and roles of assessment are 
alternating.

• Inassessment the teacher should know
• what (objectives, content, progress, working, 

performing)

• why (diagnostic, formative or summative purposes)

• Setting goals makes each competence more
clear and visible both for the student and the
teacher



How are the 
competences 
learned?

Competences

Instruction 
and 

pedagogy

Interaction

Learning 
environ-
ments

Learning
conception

Values

Subject 
content

Assess-
ment and 
feedback

School 
culture



Constructive 
alignment, 
holistic approach

From teacher 
centered to 
student-oriented 
approach

Versatile learning
environments

Networking and 
connections to 
working life and 
society

Identifying 
students previous 
competences

Competence 
based 
approaches to 
assessment

A Holistic approach
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• emphasising what learners 
are expected to do

• rather than mainly focusing 
on what they are expected to 
know

.



The Validity of assessing 
pupils' working
(during a class)
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• Observation-based assessment (Bulterman-
Bos et al., 2002; Brookhart, 2003; Kane, 2006;
Shepard, 2006).

• Observations have been assessed based 
on the right context and against an 
intelligible background.

• Observation-based assessment is 
considered valid when the pupils' 
performance is good ->convince teachers 
of the accuracy of their own observations.

• Teachers have a double role, both 
assessor and observer.



Blob tree contextualising formative assessment

In formative assessment the 
student observes and reflects 
on, for example:

• their own learning

• where and how they have 
succeeded

• how they should still correct 
their actions and/or

• how they have progressed,
e.g. in their work

• how they should still act to 
achieve the set goals.

Teacher's role is to
 guide the student,
 help to see the student's 

strengths, development 
and progress,

 help to observe one's 
own actions realistically

 correct or continue 
actions.



Feedback of 
studying, working, 

applying etc.

Reflections(of 
one’s own learning 

processes)

Self assessment
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Formative 
assessment

Summative 
assessment

Formative 
assessment

Metacognitive process 
Self-efficacy

How to use different methods 
for formative assessment?



Self assessment

Metacognitive awareness of one’s 
working and strategies based on 
reflection and self assessment.

Observing and reflecting on one’s
feelings, thoughts and learning.

A structured protocol to assess one’s
learning, working and behaviour.



What should (self)assessment produce from 
the students' perspective?
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Self
assessment

Insight,
understanding

Correction,
confirmation

Where amI going? How do Iachieve 
mygoals?

What I'm doing 
next?



Peer assessment
• Feedback is given as part of the learning

process.

• The importance of peer assessment has 
grown as different ways of implementing 
assessment of group work or assessment 
of goals set for work have been introduced.

• The aim of peer assessment is to support 
the individual student's commitment to 
jointly set goals and work and to guide them 
to take responsibility for their own and 
others' learning, work and completion of 
work.
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Teachers role in peer assessment

• It is important to guide –you cannot assume 
that students will learn on their own

• Trust, requires working together, does not work 
among students who are strangers to each 
other ->“just fine”

• Cannot be detached, there must be joint work

Plan

Do

Check, 
assess

Act



Teachers role in peer assessment

Agree in advance:

• what the assessment will focus on (=what 
peers will assess) and how feedback will be 
given

• the scale (letters A-F)

• how the achievement of goals will be 
assessed (=criteria, what the letter used in 
the assessment means)

• how feedback will be provided (=verbally, in 
writing...).
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Authenticity - Perspective in self and peer 
assessment
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How well Imeasure 
skills, competences or 
knowledge?

How I’ll do better? What to
improve?

What my next 
objectives will be? 
What and how to to 
differently next time?

How myskills and 
competences have 
progressed?

Did we achieved the 
objectives? How flexibly I 
worked? Am Iable to give 
critical but consructive 
feedback? How did Ireason?

• We do a project 
in class, 
students 
verbalize the 
process, is it as 
intended .

• Qualitative fits 
authenticity, 
mostly verbal, 
metacognition

• Learning to 
learn, interaction 
skills.



Levels of 
feedback

Hattie & Timberley, 2007

Level of 
Feedback

Focus of feedback Nature of feedback

Task level Completing the task
or performance, 
remembering, correct 
or incorrect answers

Context-specific and 
corrective

Process level The learning process,
goals, strategies, and 
practices

Broadens 
perspectives,
encourages learning 
from mistakes, guides
toward new directions

Self-
regulation 
level

The learner’s self-
regulation, own ways
of learning, and use of 
feedback

Increases self-
awareness and
encourages effort and 
persistence

Personlevel The learner’s qualities 
and personality traits

Reinforces the 
stability of traits and
skills, diverts attention 
from the learning
process



The Importance of assessment and feedback 
in the learning process

• Activities are developed, strengthened or corrected based on the evaluation received or given.

• Why did the student succeed, what needs to be corrected or improved?

->Mistakes are an opportunity to learn.

• Feedback should be clear, unambiguous and should be given as quickly as possible.

->Not too general or unspoken.

->Personal feedback is better than public feedback, especially when it comes to corrective feedback.

• Feedback involves dialogue, as the student may also have a suggestion for correcting the performance or 
action.

• Feedback is based on facts and is a description, not an opinion.

->Justifications also for encouraging feedback.
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TALIP-MODEL: Teachers’ assessment literacy in practice
(Xu & Brown, 2016)



Teachers’ with assessment literacy skills 
(Xu & Brown, 2016)
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Reflects regularily their own assessment practices

Participe the development projects that concerne assessment 

Discuss professionally about assessment

Discuss critically their own concepts of assessment 

Acquire new knowledge and skills about assessment

in order to renew their understanding about their own assessment practices.



Blob tree –
Peer assessment

Feedback on

• working together

• development areas

• strengths

Feedback is given verbally



Questions
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